-Provide information on how to handle content and structure of a literature review assignment. -Offer tips on how to assemble findings from the literature into an essay-style format. -Introduce you to basic elements of good practice when drafting the finished paper. 
What is a literature review assignment?
It is not "a furniture sale catalogue" (Haywood & Wragg, 1982: 2) . In other words, it is not just a list of sources with a description of their content.
A literature review…
• Summarises by reducing the key elements into a short but full version.
• Analyses by breaking down the text, looking how one element relates to another and to the whole, looking for relevance to the initial research question.
• Synthesises which is the opposite of analysis as you bring things together, taking from one source or section of a source and relating it to another to create something new.
'An intelligent appraisal of a range of sources that in some way extracts the key messages and accounts for them in the context of an overarching statement or idea…with a beginning [outline of the issues], middle [analysis and synthesis] and end [summarising the issues, differences, paradoxes, dilemmas and questions to be resolved]' (Thomas, 2013: 64) Activity 1: What does a review achieve?
Read the extract below and, working in pairs, jot down the key aims of the review. Identify what each paragraph does and where the four key elements are that should be in all literature reviews are in this article. These are:
• To clearly state the aim/s of the research, and the topic or field the research is in.
• To highlight any doubt or debate in the area under discussion.
• List and discuss the key elements or considerations in the field.
• Offers a definition of the topic/concept/model/etc. under discussion www.brad.ac.uk/academic-skills Feed your thoughts and findings back to the group. (A 'taxonomy' is a system of classification).
A taxonomy of the characteristics of student peer mentors in higher education: findings from a literature review
Jenepher Lennox Terrion* and Dominique Leonard University of Ottawa, Ontario, CanadajJ012TCOMle035eaMrnen. 06iy1genn017lE0pioto-0noT8hr1x0ar 0e2a&itMlrn/@A 6n1 A gL7daF3u r y e&r26Ftoa nip012rct nnrtaT810liacoen5n20uwixcs7t67t)Tioa50/s.r1e.6 cisLr4n0agrt6g1imdo90n-896734151 (online) Abstract Peer mentoring in higher education is regarded as an effective intervention to ensure the success and retention of vulnerable students. Many universities and colleges have therefore implemented some form of mentoring program as part of their student support services. While considerable research supports the use of peer mentoring to improve academic performance and decrease student attrition, few studies link peer mentoring functions with the type of peer best suited to fulfil these functions. This literature review categorizes the abundant student peer mentor descriptors found in mentoring research. The result is a preliminary taxonomy that classifies ten peer mentor characteristics according to mentoring function served (career-related or psychosocial). The proposed taxonomy and the discussion developed in this article help shed light on the dynamics of successful student peer mentoring relationships in higher education. University and college administrators have long sought to identify the support mechanisms necessary to improve the retention, academic success, and educational experience of their students. Peer mentoring, in which qualified students provide guidance and support to vulnerable students to enable them to navigate through their education (Kram, 1983) , is regarded as an effective intervention to ensure these outcomes (Freedman, 1993; Johnson, 2002; Kram, 1983; McLean, 2004; Pagan & Edwards-Wilson, 2002; Topping, 1996) . Given this potential, many universities and colleges have implemented some form of peer mentoring, peer helping, or tutoring program as part of their student support services (Jacobi, 1991; Johnson, 2002; Tinto, 1998) .
Peer mentoring is based on the traditional mentoring model, in which an older, more experienced person serves one of two main functions: a task-related or
Leonard career-related function (providing advice, support, and information related to task accomplishment, professional development, and career success); or a psychosocial function (providing emotional and psychological support) (Kram & Isabella, 1985) . In her review of the literature on mentoring, Jacobi (1991) supports this dual-function model of mentoring and reports that the studies she reviewed also tended to group functions in two similar categories, with some variation in the labels given to the functions. For example, the career-related function has also been referred to as the instrumental and vocational function, while the psychosocial function has been alternately described as the intrinsic function. Jacobi also notes that dissent exists about the nature of role modelling in mentoring: Some researchers, such as Kram (1983) , place it under the www.brad.ac.uk/academic-skills psychosocial function, whereas others recognize it as a distinct function, thereby according it an entirely separate category.
The traditional form of mentoring consists of a hierarchical relationship in which the mentor is considerably older and more experienced than the mentee. However, Kram and Isabella (1985) have described peer mentoring as a valuable alternative to the traditional concept of mentorship. Unlike traditional mentoring, peer mentoring matches mentors and mentees who are roughly equal in age, experience, and power to provide task and psychosocial support (Angelique et al., 2002) . Kram and Isabella (1985) have studied the differences between traditional mentoring and peer relationships in terms of the mentor functions served and the relationship outcomes. Although their study was conducted in a business rather than an educational setting, their findings point to several important differences. Specifically, in peer relationships career-related functions are limited to information sharing and career strategizing, whereas traditional mentoring enables a greater variety of these functions, namely sponsorship, coaching, exposure and visibility, protection, and challenging work assignments. However, there is greater similarity between the two in the psychosocial functions of the relationships. In peer relationships, psychosocial functions are characterized by confirmation, emotional support, personal feedback, and friendship. Traditional mentoring relationships are similar in that they offer acceptance, confirmation, counselling, role modelling, and friendship. Interestingly, although much research supports the use of mentor and peer mentor relationships to improve academic performance and decrease student attrition, few studies link peer mentoring functions with the type of peer best able to fulfil these functions. This literature review attempts to establish a taxonomy of the student peer mentor by seeking, from the research, a list of mentor characteristics most often associated with positive outcomes from the mentoring relationship for both mentor and mentee.
The following definition, based on Kram (1983) , is used herein: peer mentoring is a helping relationship in which two individuals of similar age and/or experience come together, either informally or through formal mentoring schemes, in the pursuit of fulfilling some combination of functions that are career-related (e.g. information sharing, career strategizing) and psychosocial (e.g. confirmation, emotional support, personal feedback, friendship).
Aims of the research:
What does this article tell us about what a literature review can achieve?
www.brad.ac.uk/academic-skills When writing a literature review as an assignment on a set topic…  The main aim is to know what work has been done previously in the topic area. The review summarises and brings together all of the key research findings in an easily-read, focused way.
 Identify research possibilities and tailor a possible research project  Locate or develop a research methodology appropriate to a future project  Justify a choice of area for further investigation.
These aims for a review may be for a real project you might undertake later in your studies (in your final year) or the assignment may be a 'simulation', i.e. you write the literature review but it is a stand-alone assessment for a topic you will not go on to investigate further.
Writing a literature review is not just about collection, it's about showing you can "select, organize and classify findings into a coherent [account]" (Bell, 2005: 110) . The written up review is deliberately succinct and gives the key research/knowledge/issues in the field. It is not just descriptive -sources need to be engaged with critically before they make the final cut. Finding the literature may be about fact-finding but the written up version rarely is as it aims for academic critical objectivity. It is not a good idea to leave out a key study/finding because it disagrees with a position or hypothesis you are arguing or to make it about 'personal' beliefs.
What is in a literature review assignment
In many ways, a literature review assignment is just like any other written assignment with a prescribed deadline and word count. However, many students find them daunting as they perceive they involve more work than an assignment on another aspect of their course. This is not necessarily the case; it is just a different sort of work that must be undertaken.
Adapted from Hart (1998: 15) Debate about key assumptions or findings that a discipline relies upon (Hart, 1998; Ridley, 2012) Whatever the focal point of the argument is, the literature review is about presenting the outcomes from your analysis and close engagement with the literature!
Structuring literature reviews
Whilst there are basic principles of effective structuring such as…
• References …literature reviews often have headings and sub-headings to aid in organising the finished paper, and you may also be required to provide additional information in an appendix. You will normally find information on this in your module handbook. If they are not, then ask the lecturer who will be assessing the module.
Looking at published literature reviews (journal articles) within your discipline area can help, as this gives you ideas on how other specialists have handled their organisation. Ultimately, the structure of the assignment is determined by what you have found out (your findings), unless your course sets a predetermined structure for the review.
www.brad.ac.uk/academic-skills The following are possible considerations when deciding how to structure the paper. Are you working from any of the following approaches?
Thematically

Pros and cons Chronologically
Theoretical 'Fors' and 'againsts' Historical to present
Methodological
Strengths and weaknesses
Era by era
Adapted from Oliver (2012) .
You may decide to organise your argument using a combination of all 3! Unfortunately there is not a single answer, as 'structure' means both the organisation of your findings AND the argument you are making using those findings to best answer the question set or explore the topic under review.
Be prepared to be creative! Try organising your assignment one way, then experiment with another to see which reads 'best'.
Once you have determined how you will organise your paper, you need to start thinking about individual 'discussion points' within a paragraph which can also follow a structure. This helps to make sure the draft reads as logical, authoritative and capable of offering critical insights about the literature, rather than it reading as little more than a jumble of your own thought processes when thinking about what you are reading! 
Moving from analytical notes to written work
Some students who read a broad range and large number of sources often find that they get disappointing marks for critical analysis and structure. This is because they do not engage effectively with the literature. Good critical writing including insights about the studies read and having a clear structure will not happen 'by accident'. You need to do some planning and mapping of the ideas that emerge from the sources before starting to write up your review. In short, you must allocate time to engaging in the actual review of the studies (this was covered in another workshop) and then you need to map out how all of this can be assembled as a clear, academic paper. www.brad.ac.uk/academic-skills When you are engaging in this, bear in mind the following:
• Keep the aims/questions/hypotheses of the assignment firmly in mind when beginning to assemble material. Remember, it is not a catalogue of every study ever done -you are aiming toward something set in the assessment brief or question.
• Be aware it is a 'circular' not a linear process. Sometimes, you may be planning the end of the paper when a 'eureka' moment makes you decide to change the first section to improve its content.
• Remember there are likely to be overlaps between the sub-topics within the topic you are reviewing. Can these be exploited as 'links' between different sections or paragraphs that contain discussion points?
• Create a line of reasoning and gain distance from the texts to allow you to think about 'what to write'. You need to develop something to say and shape your argument into a linear, logical order. Taking an 'aerial view' of what you have researched and read; getting that distance will enable you to see which the strongest points to discuss are and to see the links between points. Your line of reasoning will be made up of individual points with each one written by you to both stand alone as an individual 'brick' in the argument you are constructing, and to flow from one and to the next.
Together we will generate as many ideas as we can for working with notes from reading. For example, we've already seen that using index cards to create summaries of your critical reading of each source can help find connections or themesare there any other methods you can identify? Share your ideas with the group.
Maintaining academic style
 Avoid over personalisation unless a lecturer suggests they want a 'personal take', so use 3 rd person sentences and pronouns.
Scrutiny of recent data reveals… vs I looked at some recent information…  You are criticising theories/evidence/studies not people. review of the literature on mentoring, Jacobi (1991) supports this dual-function model of mentoring and reports that the studies she reviewed also tended to group functions in two similar categories, with some variation in the labels given to the functions. For example, the career-related function has also been referred to as the instrumental and vocational function, while the psychosocial function has been alternately described as the intrinsic function. Jacobi also notes that dissent exists about the nature of role modelling in mentoring: Some researchers, such as Kram (1983) , place it under the psychosocial function, whereas others recognize it as a distinct function, thereby according it an entirely separate category.
Establishes that the topic is not without debate -this is key -establish 'doubt' or debate -as a lit review's job is to engage with these key debates -specifically the two (or possibly three, role modelling) functions of peer mentors. Also looks at the different labels the types of peer mentors are given.
The traditional form of mentoring consists of a hierarchical relationship in which the mentor is considerably older and more experienced than the mentee. However, Kram and Isabella (1985) Kram and Isabella (1985) have studied the differences between traditional mentoring and peer relationships in terms of the mentor functions served and the relationship outcomes. Although their study was conducted in a business rather than an educational setting, their findings point to several important differences. Specifically, in peer relationships career-related functions are limited to information sharing and career strategizing, whereas traditional mentoring enables a greater variety of these functions, namely sponsorship, coaching, exposure and visibility, protection, and challenging work assignments. However, there is greater similarity between the two in the psychosocial functions of the relationships. In peer relationships, psychosocial functions are characterized by confirmation, emotional support, personal feedback, and friendship. Traditional mentoring relationships are similar in that they offer acceptance, confirmation, counselling, role modelling, and friendship. Interestingly, although much research supports the use of mentor and peer mentor relationships to improve academic performance and decrease student attrition, few studies link peer mentoring functions with the type of peer best able to fulfil these functions. Establishes some of key considerations within the field (discussion of differences and similarities between trad mentoring and peer mentoring) before setting up what this particular review focused upon, i.e. type of peer best able to provide support. This literature review attempts to establish a taxonomy of the student peer mentor by seeking, from the research, a list of mentor characteristics most often associated with positive outcomes from the mentoring relationship for both mentor and mentee. Makes its mission clear -it is examining current studies in order to classify types of student peer-mentoring by identifying key features of what a mentor is when he/she works effectively. This is an important example of a literature review being more than a 'furniture catalogue': it is not just going to list everything the researchers read about peermentoring. It is deliberately going to use these to say something new about what a good student peer-mentor 'looks like'.
The following definition, based on Kram (1983) , is used herein: peer mentoring is a helping relationship in which two individuals of similar age and/or experience come together, either informally or through formal mentoring schemes, in the pursuit of fulfilling some combination of functions that are career-related (e.g. information sharing, career strategizing) and psychosocial (e.g. confirmation, emotional support, personal feedback, friendship). Before beginning in detail, offers an all-important definition so that the reader can hold this in mind while reading their take on the literature, rather than perhaps relying on a different interpretation of what a key concept, peer-mentoring, is.
